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. FOREWORD : :

&

THIS is the third study in the serxes **New Dimensions in Higher
Educatxon." The earlier papers are entitled Independent Study
and Effectiveness in ‘' Teaching., Thisgstudy extends its predeces-
sors by reporting the extent-.to which experimental cplleges and
programs make use of mdependent study and new approaches to‘
teaching and learnmg In addition, it concerns itself with some of
the implications in these new developments for the administration
of institutions of higher learnmg.

The materials used {n preparing the paper are the plans for,
apd the reports of, experimaental colleges and programs madein
the last 2 years which are on file in the Clearinghouse of Studies*
on Higher -Education. :

As with earlier studies that have appeared ih the new series,
hypotheses are”stated--in this instance in what amounts to a
briefly annotated checkhst Theitemsarepresented as hypotheses
to encourage the reader to reactandpossibly even to act. By theée
and other devices (see inside ide back cover) it is hoped that 2 moré¢’
substantial body of information can be assembled and ‘better
hypotheses developed., | :
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INTRODUCTION
. ~ . . )
THE ATTRIBUTES of experimental programs reported in this
study are not just those -of experimental colleges, so called, but
include programs and projects of colleges not usually thought of

because they have become established practices, at least on the
campuses$ where they were instituted, .

No institution is identified in the bodyofthe paper, because the
pPrimary €oncern of the study is with a pattern of expefimentation -
that is more comprehensive than that which anyone institution has
attempted or, perhaps, contemplated, To,suggest the need for
action the many and varied aspects of the éxperimentation under-
way,“or proposed, are identified as workiizg hypotheses. The hy.
pothesis has the further advantage that it sums up and evaluates

end. Whether readers concur in or violently Teject an hypothesis
is unimportant. The important thing is ‘that they react,and that. \
their reactions reflect an understandidg of the bearing of one
factor on other factors®and presumably on all,

While some factors have undoubtedly been overlooked and some
may receive too much; others too little, atten’tion‘ a start at least
is made in as semblin_g and weighing them. Throughreader reaction

estimates made of the direction the experimentation is taking, It is,
even possible that some indication maybe gotten as to, thé dispo-
sition of college facultiés and administrators to'experiment,
-Although little more tha® a check List, this statement has been
long in preparation (since May 1958), It is’a digest of a great *
many pages of.correspondence that the Clearinghouse of'Studies
on Higher Education has had with institutions interested in ex-

perimental colleges and programs, . 5 .

" Much interest has been:shown of late”in experimental ¢b1-
leges.! The ‘reason for’this is clear. Some college faculties and

. v . ©
 1Austin, Bard, Gdddard, Hofstra, ‘The New Gollege (Amherst, Mount Holyoke, Smith, and the )
University of Massac etts), Michigan State University at Oakland, University of Michigan at
Dearbol:n. The University of South Florida, Wayne State yliniversity’s Montieth College, and
Wesleyan Undversity, . - N -

L. . . . . b .
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‘administrators, looking realistically at the problems they face,
- . .have concluded that the reforms called for do not have much chance
O in an éstablished college, Other academicians have readithe recom-
‘mendations of committees, some national, some local, and have
. noted that there is nodearthof good, or even v'respectable,’’ ideas

. e as to what needs to be done. When, however, these same acade-
micians 1dok about for institutions which have put thése récom-*

—~._ mendations sinto practice, they discover that they are few and far
between, and thit evdn thgse which have done somethingzhave, by «

- and large, only ‘‘picked’’ at the problem. This is unfortunate

- because whole problems cannot be solved by partial‘approaches
to them. The experimengal college is one way, and perhaps.the .

most practical way, in{which colleges and universities cans*‘do

what they must,*’? and all_that they must, if they are to have an

. apprecidble effect on the patterss of higher education, There is,’

apparently, no easy way ty resolve the basic problems facing

higher education. . ' N :

. Of the many eminent educators who have spoken out about the

. . .need for experimentation, and on a broad front, the following is a

représentative sample: Chancellpr'Litchﬁeld‘f estimate is that

_colleges Ad universities have become so complex and disparate

, *" that they have lost their organic sense of purpose and direction,

Ordway Tead,' reacting to thé prospectus of New-College, se€s

. T _experimehts such as ,this as the -best hape of the liberal arts

R college, if not=of higher education., Clarence: Faust® ;sums up:

. “[This is] a time when testing -of new concepts and methods to
improve the quality and manggement of higher education is of
profound nationak importance,’” Since this testifig, on the scabe in |
which it has to be done, reduires something very’ like an experi-
mental college, it behooves us to see what is comprehended in
such experiments. . ' L

. In this compilation the severalaspects of experimental colleges -

‘and programs are .taken up item by item, using letters of the \\

alphabet to identify them. While Q is the last letter employed, the =~

.. list is this short only because so many subordinate problems are_ b
. 7 treated under A. Were this category ‘broken down, the whole
alphabet wolld have to ‘be used and used more than once. :
The first, items deal with independent study (A. L, pps 3-6) and
learning theory (A.IL, pp. 6-8) These items, introduced with an

. ™. hypothesis, are developed at greatéxr length than the others .
because they are the ones which are receiving the ‘most atten-
tion. , ’ . /, ‘

. T o & . . <, /
1 A definition of freedom, Morumer AdleT. . N
.3+ THe University: Congeries of Otganic Whole?” by Edward M, Litchfield, AAUP Bulleun,
Sept, 1959, pp, 372-7% '
V. 444 Ten-Year Look Ahead at the Liberal Arts College, by Ordway Tead. Educational Record,
40 (1959), PP, 228:36, - 7
. § " The Montteth Plan,** by Clarence H, Faust, Montieth College, 1959.
A\l
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EXPERIMENTAL COLLEGE -

ITEMS AND HYPOTHESES
. f“"q
. A, That the experimental college exploit what has'beén learned -
about 1ndependent study inparticular and about learning in general,

e 1. -About Independent Study.--The research, upon inde-
pendent study® suggests: .
-

’
- b ’ .

. (1) That such programs be designed for more students,
* . not just for the gifted and not just for upperclasemen.

ae

» . -

« (2) That they} involve more, even most of the, studentls
time, for whatever period is devoted to this type of study.

P (3) That in undergraduaté colleges fndependent study be -
developed in common prescribed curricula or elected liberalarts
currjcula or in general education programs. . ’

LY .

(4) That the methods employed be those of sustained
inquiry;? of Socratig? or problem® methods. 3
(5) That the ‘‘best™ aspgcts Sf established practices’
such as the lecture, the laboratory, and group discussion be -
accommodated in programs of independent study, adapting these ’
methods to the purposes.of such study. T
’ L \

- ot . . .
[(6) That reliance on single instruments such as student
reading .alone or special projects or theses be avoided. ! '

) . (e
L. (7) That some combination’ of the methods employed in
independent study (and honors progmms)” and some infatsign of
the lecture, conference, and laboratory methods,. reported in
, footnotes 6 and 7, be employed. © ® . -3

4
[

-

¢ Independent Study, Néw Dimensions in Higher Education, Number 1. U.S. Office of Education
(ip press), ® & . -t
TeInquiry into Inqury** by Winslow R. Hatch. Improving College and University Teaching,
Id
summier 1957, pp, 60-63.- ¥
$uThe Socratic Method tn Modern Dress™ by Winslow R, Hatch. lmproving College and Uni-
versity Teaching, autumn 1957, pp, 93-9%' . R v e
3 Effectiveness i1n Teaching, New Dimensions in Higher Education, Number 2, U. S, Office of
Education (in press). i - .

N 0vThe Context of Independent Study,'* Chapter VI, Independeit Study, New Dimensions m
Higher Education, Kumber 1, v e I
1 Antioch, Oberlin, Carleton;-Duke, WashingionState University, and the Unwversity of Michigan. ’

2 »Gegeraton of Greatness-- The Idea of a University inthe Age of Science,** The Ninth Annual
Arthur Dehon Luttle Memorial Lecture, Massachusetts Institute of Technology, by Edwin W, Land, >

Cambridge, Massachusetts, May 27,1957, s )
<
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(8) That ig_d,g'pendent study fotindependent study's sake,

ewhile generally held to be desirable, is not an adequate objective, .

{9) That to support and m.'a.kégpi’oper accommodationg

for independent study, Pprovision should be made for:
. - , -

(a) Early entrance intq-college -and into these p'ro~
rgrams of students who have demonstrated their readiness,

(b) Entrance with advanced standing for these stu-
dents. . i

- 1o
L - -

. (¢) Placement. and advancement in college on the
basis of demonstrated achievement, ‘ .
E2 -

3y
PIEEN

. (d) Graduation on the basig ofdernonstrated achieve-

ment--rather than upon the acquisition of a prescribed number of

hours and credit . ” E
A

Al ¢
.

. - ¢
The numbet of institutions providing for'some formof advanced *
placement (and early entrance) is inéff-éa'sing dramatié¢ally, The
number of students applying for and receiving credit toward ad-
vanged placement has doubled each year for the last 3 years at

Uthose institutions whiéh have the largest .number of applicants.

If it is good educational practice to encourage qualified students'
to enter college early or to apply for advanced placement--and
- there is no evidence thatitisnot-+it would seem equally desirable
to advance these students faster throughout their college careers,
and to graduate them soorer. In the examination progr outlined
below provision is made routinely for ‘'this, .Earlier aé%‘:aénCe of
gifted and industrious students into the graduate schoolNdriinto.
the world  of affaifs would seem logical and desirable because
. they should be as ready for these experiences as they were for the
earlier ones. T .o
For students whose learning is not necessarily faster or better
"but different #(e ., students who study abroad, indebﬁ:@ently or
in organized programs, or those who read a great deal more than
their colleagues during vacafions or in lieu ofclass or cogtinuous
College attendance, or those who exploit the learning opportunities.
. in well-chosen employments), there is at Present no adequate
machinery for measuring their educational -growth and ordering *
their educational experience accordingly. This could’ be:done
routinely in the.kind of examinations described on pages 5 and 6.
If the research (referred to in foatnéte 14) realizes its present
Promise, it should be ‘possible for colleges and universities to,
measure the personality develdpment_ of their students and their
real intellectual maturity-as this is reflécted in their- value sys-
tems and judgments, ° . ) -
New as the examiationsscheme congidered here may seem for
Ameérican colleges and unjversities, it is not really new, At Ox-’

’

ford, Cambridge and at many Europeéan universities, something -

very like it has been employéd for a long, Iohg time apparently

" withput ieopardizing the quality of the edication provided, -

. D

) Lo~ vy

E K

¢

.

¥

~




~ R . e a

. . . - AY
o - . THE EXPERIMENTAL COLLEGE 5

. . . s - .

If it were practicable to institute some such* systerh in the

American college, 3 student’s progress in collegeand his gradua-

tion from\jt could be determined, at leastin part, by tests related

to the competencies he demonstrated upon matriculation, If the

.examinatigns used upon the first generation of students were made .

awvailable to prospective and entering students. the expectations '

of the college could be made clear in specific terms, Preparing

. such ‘examinations, edztmg and adapting them from year to year,

would also force an institution not only to evaluate its purposes;

policies, and practices but to state them in precise terms,
In the preparation of these examinations one would presurnably,

. start where a beginning has already been made, i.e., with the
examinations currently offared in reputable colleges, including
both course and comprehensive examinations, from the freshman
through the senior year. One could also exploit the experience
gained in writkng and grading College Entrance and Graduate
‘Record Examinationgs®

Once enrolled in coliege,' a« student coulq present himself for
. any examination for which he thought he was pre'pared at any | °
»time. The .existence of sueh test1ng instruments “should lessen
) the nped of examining students as frequently as is-the case at

predent "and would substitute examinations prepared in nwpar‘t by ¢
. ‘*experts’’ for tHose now written by .instrugtors who do*not, for .
the most'part, pretend to havé’any great competence in testing or ) )
leafnmg theory and sha often give flittle thought to the basic ' . .
. .purposes {apart from *‘content learning'') of higher education.

Since it has been est1mzited that course examinationsuse up some ' -
45 to 20 percent of a'teacher’'s time and sdnce poorly designed
examinations can blunt orx misdirect learning, experimentation ,

¢t with examinations has interesting economit as. well as edug:a~ t
tisnal 1mphcat1ons._ " ot
s “ (10) That_the purgoses of independent: study’ and of the

above provisions (9a, b,-¢, and d) may be advanced by ‘‘compre-
Nensive*'' or ‘‘field’’ examinations which test the studtnts' real
levels of achievement, . s
The degree to wh1ch the faculty and the administration (i.e.,
the collége) achieve their obJectwes, might also be:determined
if these.instruments were designed to test the **intangibles"’ .
which are .a part of learning and of higher education, These
. *‘intangibles*’ are oOften stateds 3s 1nst1t“t1onai‘ purposes_ in
o ‘college charters, on univers;ty seals, 1in catalogs and promo-
tional literature,‘and receive much attention in public utterances. )
. These purposes are vanously stated as the **pursuit of excellenoe"
or of ‘‘truth*’ or ‘*knowledge;'’ the mastery of intellectual and
- related .skills such-as ‘‘unfettered,*’ ‘‘critical,** or “icreative'*
thought; the inculcation of ‘‘democratic,'’ *‘Christian,'t or
‘ethical'’ values; the cultivdtion of the ‘‘well- rounded'’ man or .
of *‘responsible'' or *sworld'* citizenship; or the development ,of -
.. ‘'leadership.’’ The extent to which an thstitution meets its stated °
purposes»-these or others--is quite unknown to most colleges

«

-

¢ 8College Entrance Examination Board, Frank H. Bowles, f’,rlnceton, New Jersey. =

N
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. -« teacher and his students, ‘A second but important objective is to

-

’

. . _ .
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. . S . >
and universities, ,and institutions are apparentlyzc'ontent to leave
1t this way because no very strenuous effort is currently being
made to determine’ how well these purposes.are met,

Instruments which measure sogme of these competencies and
qualities have been developed.* When, and if, their validity is
demonstrated, these tests and interviewing techniques could be
assembled +in a single battery, Were such a battery used to
reinforce comprehensive achievement tests, admission to college
could be determined, in part, by the student s performaﬁce on
these tests,’ ' . .

The purposes of independent study are, first, to encourage in
students a hvely appreciation of, and same competenceyin,
inquiry, If inquiry is made a goal, ‘‘problem’ solvmg" metHNods
are good insuranﬁz that critical methods will be used by both
the teacher and t studpnt and that the learning will not be by
rote, It should be emphasized that there i is not a method of m‘qmry
but many methods, The ‘‘best’* method is that which is most
appropriate to the subject and is best suited to the talents of the

“realize the purposes of higher education ‘which, while generally
hono,ed are-not so generally practiced, -

While the experimental and the experimentally ‘minded college
is giving independent study its first real test and while more
_ effective means of appraising the learmng of students may néw
" be at hand, the successful’use of this methqd and of these instru-
ments requires a curricular and pedagogical context that reflects
something of what is known about learning theory. .

Ve
II, About Learmng.--—The research on learning and 1ts
practice (teachmg)“ suggests.
4

K
S 1) That theye is educational advantage in common or
core {:urricula. When all students take the same cotrses in the
san'(e order, teachu{g is mote efffcient, Learning also appears
be enhanced be/cause when 2 ¢ommon body of information is
zZared by | studen{s there is more communication between students
/ d- hence’ m9/re tearning by students, While "extraneous to our
argument, if net to the dec1sions of administrators, prescription
is econom;c/al of both staff time and space in that the size of
classes can be predetermined and set at optlmum and, if neces-
sary, at h1gher levels.

’

“"The Passage Through College’* by Mervin B, Freedman, The Journal of Social Issues, Vol,
XII, No, 4, 1956, pp. 13-28, **Basic Traits in Intellectual Performance** by J. P, Guilford,
The Second (1957) Uniyersity  of Utah Research Conference in the Identification of Creative
Scientific Talent, 1958, pp. 66-81. **Recent Creativity Studies at Educational Testing Service™
by John R, Mills. The Second (195T) University of {tah Research Conference in the Identificar
tion_of Creative Scientific Talent, 1958, pp. 181-91, **A Smdy of Diversity In Higher Education™

» by T, R, McConnell, Donald Brown, Paul Heist, Harold Webstet, et al, Center for the Study of

ERIC "% .~

Higher Education, 1958, University of California. *‘The Identification of Creative Scientifie
Talent** by Calvin W, Taylor, 1956-57, University of Utah. **Impact of 2 Women's Collegeon
Its Students* by Nevitt Sanford, Mar Conover Mellon Foundation, 1957, ‘Vassar College,.

« BEffectiveness in Teaching, New Dimensions in Higher Education, Number 2. ~
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THE EXPERIMENTAL COLLEGE

{2) That the curricula of experimental colleges and
grograms be prescribed for a part of the first:two or for all
four of the undergraduate years,

In the context described here, the individual differences af
students as to interests, ability, and industry are accommodated
1in independent study. As a matter of fact, mdependent study pro-
vides very nearly all the latitude a student‘can gxplo%t, Through
independent study a student can follow his intgrests where they
lead and extend his knowledge beyond that which he shares with

+ other studenty. Such uncomimon ability as he may possess can
be used to push his personal inquiry into material his fellows
may not reach, For students of unusual ability and industry such

_* study could result in a natural type¥of ‘*acoeleration.'’ Objective

~

abpraisal of the student's achi¢vements could, of course, be
made through the use of the compreh?éswe or field examinations
mentioned ‘earlier. . ~ \ v .

(03) That the more similar the methods employed from
course to course, the greater is-the transfer of krtowledge. <

When general use is made of independent study there is much
similarity in the methods ,employed. Since tlye methods of inquiry
employed from subjedt to subject and from instructor to in-

- 4 ]

. structor differ, there need be no ‘‘strait-jacketing'' of either®

the teacher or the taught, . °
o

i (4) That- if the objectives of the teachers of different
courses are similar and all are qoncerned with integration,

‘the interrelgtonships between courbes are more obvious for

students and the ease and amount of their learning is graater,

Actually the integration between subjects dnd courses can Ke .

pushed to the point where a series of courses becomes, in fact,
a course of‘study, a smgle interrelated whole. When this happengs
individual courses become subassemblies that are taught sep-
arately for the convenience of teachers, students, and administra-
tors, Finally, courses lacking a common raison d'etre give stu-
dents little direction as tq the.nature of the inquiry to which each
¢ourse contributes--of common undergirding theories ‘or
postulates, thatraré being exarnined. The organizationof curricula
‘into discrete cpurses ‘has another disadvantage in that it tends to
support a kind of academic “featherbeddmg.‘f Given a course,
. hours of credit, and prerequisites, there is an Gnderstandable
dxsposnlorx on the part of the teacher to expand the course and so
Justlfy the credits and himself. He tends to make the coyrse his
own, and to think ‘of its content and credits &s inviolate. The
highly. personal nature of some courses--the mirrof of the
instructor-+tends to separate them from the curriculu/n and the
teachey from his colleagues. Finally, as the virtu /s and the
genfinds of individual courses are.magnified, jnstitifional géals
become obscuted. The dlsposnlomm experiment

and colleges is to S,
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(b) InsSist that separate courses reinforce eachother,
each course acquiring thereby an additional content;,
- 4 v . B - -
{c) Chanﬁe the credit for courses from year to year
as the requirements of the curriculum and ofthe students dictate.,
<

As a consequénce the convéntion of **‘courses‘! is attenuated
and the concept of a ‘‘faculty'* is px‘ldqrggmg a subtle but im-
portant change, In désigning or redesigning the *‘new'* curricula,
the concern of a faculty is with, first, the theoretical fabric of the
subject matters to be taught, Its second redponsibility is to frame
the problems or topics whose study is most likely to involve the
students 1n the exawmpination of these_ theories or postulates and,
third, to examine and then exploit the curricular reaches of those
theories and postulates, The_ resultant syrthesis achieves what
is considered to be the most sophisticated Kind of integration,

1'‘conceptual*’ integration, The prerequisites of fact and experience

"’

s

required of the students must, of course, be taken into account
ahd the faculty must insist that- problems and tqpics be studied
in such depth that the student achieves a subject matter mastery

no less than, and preferably greater than, he would havé acquired,

in conventional curricula, . \
Experimentation in experimental colléges and programsisnot,
however, confined to pedagogical and curricular problems. There
is also a dispo‘sition to experiment with new administrative de-~
vices, The following are some ofthe Jypotheses being examined:
. - 4 ~

B, That, while the academic dean must beé sensitive to non-
acaderhic matters, he must be able to provide acadernic leader -

ship, - . - a .

Te this end an attempt is made to make a distinction between

the academic and the nonacademic,” to charga the. dean with a
‘- clear responsibility for the former-.and to provide an associate

to’ relieve him of the lattet; to insist that the deando some
teaching or research:: 1 . M ©a .
The modern American college and university--to judge from

the: studies made and reported to the Clearinghouse--is pre-.

occupi“ed with managerial, problems, The aspects of management
receiving. most attention seem to be those concerned not so much

with learring as with "*‘publics'* and ‘‘things‘‘--with donors, -

legislators, alumni; with cubic and square foofages! with plant
and efficiency of operatiens, with *‘units of productivity;* with

credit hours and ratios; and with balance sheets, This may be ,

necessary, but it is unfortunate, :

v
"C. That the faculty accepta larger responsibility in academic
administration, I ’ . - . ' !@
Amierican higher education is thought by some to be over-
administéred, The above accommodation increases a faculty®s
‘‘loag** but it is'clgarly éne antidote for over-administFation.

How this is done and how much respofisibility a faculty can or

should accept differs from institution to institution,

" P B .
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D, That there be less departmentalization in these colleges,

. This development may take the form of divisional or area
organfzanon or the faculty may be organized into teams Consist-

ing of thost currently instructing the same students. Several

. d1scxplmes are charactensncally represented on these teams,

. Their size is determined by manageability. The administration
. of the ‘‘team’’ is usually rotated,

"The reason for this is the" very, general recognition that

+ knowledge is being accumulated at suchj rate that a unique
competénce is possible only in a relativély narrow field. The
need for the specialist to see the implications in what hb'is doing

* is, however, just as great as ever. For the specialist to achieve
petspective by intellectual associatitn in a fieldas circumsecribed

expedlent. Furthermore, some of the more promising new fields

of study are defeloping on the. borders of departmental subject
matters. This makes it necessary for these specialiststo acquire
some knowledge of several subject mdtters to understand the

-, borders they are exploring. The department has,'accordingly,
become something of an anachronism. Another consequence of

. departmental organization is that special departmental interests
become for some synonymous with _the institution's best interests.

The new structu_@s usually determined by the o‘bJectwes of the .

‘college and by the” size of its faculty. A feature stressed is the

desuablhty of having the organization reﬂect the actual workmg.

contacts of faculty members. . . .

E. That provision be made for the distribution of a teacher S
load bétween lower and upper division courses, between general
courses and specialized or professional courses; that each m-
structor be given an opportunity for research, »

It is held by mapy that the edge ofa faculty s scholarslnp
can be dulled by repetitive assignment to elther lower or upper
division, ‘or to general or speciglized ¢ courses. It is even thought

* by some that general or lower division instruction can improve
the scholarship of a faculty; that a steady diet of advanced or
specialized instruction can be stultifying. -#

. Since the specialist has, neither the compétence nor the time
to -do ;esearch in all th! fields' that impinge on his specmlty,
the only pragtical solution Yor him, if he is to see his work in
perspective, is to make the time he spends teaching work for
him, by teachmg outside of his spec1alty without, of course,

. straymg s6 far that he cannot Brihg his ,scholarship to bear, It
is thought thatspecial{sts can profit, even as specialists, by téach-
ing in introductory courses., This is a pew application of an old
aphorism--that teaching instructs the teacher, ° T

*Teaching that does not involve some research is'a poor kind
bf teaching and research that does not have some Televance to

" teaching may be’ mapp;-opnate to institutions of h1gher education.

F. That the salaries of experimental faculties should reflect

. the improvements and savings they are able to work
Since gains in the quality a#d quantity of student’ learmng have
" to be demonstrated before any monetary balance sheet is struck

e 13 co L
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<« »ff, irrespbnsible experimentation 1s :fiscouragea. A good many
pedagogical and curricular innovations have provgn to be as good
as and potentially better thanthose employed at present, By some
rtunate turn of fate théy havealso provento be more economijcal
of time and space.® It is'this experience that ehcourgges tkre
hope that faculties can improve their teaching and their sadaries
at the same timeg,, While there are obvious dangers in *‘buymng'*
4 faculty’s participation in an experimental progwam--or any
program--it is also obvious that teachers are men and women
héfore they are selfless educaters., But basically what appears
to be ah appeal to the perscnal interests of teachers is actually
an *ethical challenge, for it invites them to help, as they can,
to provide those stlaries without which 1t will be difficult to
improve the status and hence the effectiveness of higher educa-
v‘While the motivation of experimental® faculties is their con-
viction that there is a better way to educate than that provided
in conventional programs, none are insensible to the fact that
«  their colleges or programs, must Be  economidally operated.
Actually, the experimental tollege may make a notable contribu-
tion to the economics of higher education by demonstrating that a
better education can be provided for the same or even for'less
money than traditional methods demand. These faculties .may
even comeswup with a more 'satisfactory unit than credit hours by;
which the productivity of higher education can be fneasured.

G.' That the budgets proVided experimental colléges and pro-*
grams B€ comparable to those required of high quality under-
graduate institutions with traditional programs,

. Since the faculties in experimental programs tend to be
‘*stockholders in the corporation,'’ sharing in the educational
profits realized through their collective effdlls, a good deal
of the unessential educational trappings are’likely to be sloughed
off. With the ‘‘essentials,”’ however, thHere is no disposition to

o compromise, , .

H. That no, distinction be made inlexperimental faculties as

to academic rank, . V
To the extent status in a college or university is acquired by
reason of rank, to this extent it is likely to be used irrespon-
sibly-+in-power politics, for example. Sometimes rank is used
to. support authority--this despite the fact thatauthority is gen-
erally thought to be a2 poor substitute for intellectual persuasion,

The above device simply recognizes what should be apparent in an

intellectual communit};,,ﬂnamely, that rank or title has no intrinsic

worth, By detaching considerations of rank from those of salary,
it is hoped that the academician’s interest in rank, and in the

. problems it creates, can be attenuated, )

T . PR » . . -

o lﬁReferenc.e is made  1independent study, sume apphca(iuns of televisivn, eaﬁy entrance and

advanced placement (provided the student 1s permitted tu graduate suuner), and tu the findings
thas while class size is a §ctor in good teaching and learning 1t 1s not the criucal factor, 1.e.. 1t
is not as criucal as the quahty of the. teaching and learning./ - .
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I. THat members of these faculties be given tenure for an

initial 3-year term, to be reviewed at the end of such a period.

The-concern of a faculty for security is not a pleasant thing

to contemplate. {Studies on the conditions of teachers' employ-

¢ _ment usually labor under the handicap that they must include

security and treat.tas 2 desirable attribute.) Nor is the disposi-

tion of administrators to postpone the granting of tenure always

seemly. Certainly it 1s not flattering if their reticence is occa-

sioned by the fact that they made poor appointments. The above

. 1s a"middle ground between faculty and administrative irrespon-
- sibilty. -

.,J

. J. That all members of the ?aCulty be releasedon a\staggered
‘ basis* at the end of a 3-year term (see L), and that salaries be
negotiated at the beginning of each term taking into account all
the factors involved.
/

K. That sabbatical leaves be provided each fqurth year (or
betweeh terms), these leaves to be earned by Teaching three -
Semesters per year. P ¢ . ’
As regards H, I, ¥, and K, annual reviews and the employrhght
of elaborate,.titheiconsuming and hence expensive merit S~
tems for determining the qualifications of individual faculty
. members for advancement in rank, for granting of tenure, for
salary increments, and for sabbaticals’ could, it is hoped, be
obviated, in part, if this were done but once évery 3 years and
if, the criteria employed were, very largely, the achievements

. made by a teacher's students. This information would be routinely -
available in ,the record made by an instructor's students if

. colleges embployed. gomprehensive or field examinations of the v

sort described in'A. 1., 10 (pp. 5 and 6). . . )
Analyses ‘of the ¥orkloads of academic deans and department
chairmen show that a great deal of their time is given'to per-
sonnel administration. In the evaluation of teaching effectiveness

. some adminijtrators, in the’ interest of fairness and objectivity, -

invélve <both students and faculty in the development of ratings.

While inquiries made of the Clearinghouse indicate that there is

mruch interest in student and faculty evaluation, educators-are

still looking for better and less onerous ways of recognizing,

. rewarding, ahd hence encourafing better teaching, Shortofacross-
the-board raises, which have their defenders, and make but ’
limited demands upon an administrator's courage,and time, there

may be some -such middle ground as the one described here. In

this system advantage is taken of student evaluation but it is

come by unobtrusively. A, critical assumption in this plan is that

the examinations used measure the quality of the teaching to

which the students are exposed. The likelihood of student abuse

of the systém is $mall,. for the only way students can help a

proféssor to ‘'advancement and pay'® is to do ‘well. on P

their examinations and the only way they can hurt him is to do

badly, which is something they are not likely to do inten™-
, tionallys ) . » <

- f LI}
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L. That the detérmination of teaching load, under the condi-
tions outlined in (par. F), can be largely left to thefindividual |
instructor. . : ' ‘

If the teaching method used is independent study, pne can
afford to employ a prescribed curriculum, In this event the
student-teacher ratios can be ‘settled upon in adwvance. This .
arrangement does not force an administration to wrestle with the .
‘‘imponderables’* which are so much a part of the problem of
dgtermining what constitutes a desirable teaching load. Since

—salaries under the system described (pp. 9-10) are,in part, deter-
mined by the achievements of a teacher's students, such a faculty
8 is not likely to shirk its teaching, )

’

EonN

-
NS

M. That the college operate on a three semester (term) basis, .
each term to be of fourteen weeks duration, geparated by three
23- to 24-day vacation-reading periods, . .
This arrangement permits an increase in teachers® salaries . .
of 33 percent on .2n eleven-month basis' and enables students to -
" complete their undergraduate educition in 3 calendar years or
fless, . . .

M a society where 16 to 20 or moré yedrs are spent prepar-
ing professional peqple for -their careers, 'reducing the amount
of time spent in preparation increases the span of a2 professional
person’s usefulness. Other experiments with acceleration hold oo .
out the-hope that something can be done abokt this problem. © ¢ N

< . ‘ = [ N

N. That the same opportunities for reéearch and professional
development be provided to all instructors regardless of age,
rank, and tenure, A . .

"The practice of providing full professdrs with moke time for
research than assistant professors has presumgably come about
because full professors have had mpre time to justify theit case
"for this_form of recognition, Certain it 'would be hard to justify
the implicit assumption that the resea h of junior professors is;,

“in and of itself, less good because they are younger. In terms of
their teaching function, the ipferénce ik present practice is that
the junior professor is more effective than the senior professor
and can’be less readily spared. . 7 .

<

2

©. That to thee extent it api)lied to -institutions offering expedri-

mentaliprograms there be no punitive out-of-State: tuition fees;
a that ’iional répresentatfion be encouraged in public and private

colleges‘; that no elaborate institutional schola.rshig program

be used to encourage students fa en¥all in a given institution but
. that all institutions let théir,case Fest on therquality of'their
¢ rogram, BN ’

While obeisance is made to equalit} of educational opportunity
in_this country, some institutions of higher education unwittingly
perhaps, but’ quite effectively, limit this opportunity. Out-of-Stiate
tuition is-a case in point., Where the choice for an in-State student -
is between the State university or ‘other publicly supported

 collegt whose tuition fees are relati¥ely low and comparable
schools in other States whose fees are two or three times as

N ¥
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g reat, he often "elects to go to the State un1ver51ty 6r in-Staté
college. Since few States can prov1de the best educational .
experiehce in all fields of ‘human endeavor, the goqd student, ,
whose gr:ides would permit him to go elsewhere but are not so
tstanding -as to win him a scholarb}np, goes to a school less
ggod for him (and less good for the State and the Nation), Since
. it is often the spec1a11zed traimng which 2 State is unable to
p-rov1de, or prov1des less well, ‘which that State needs most
critically, it is in )ts best inteTest to consult with other States,
and preferably all States, and ensure equality of oppertunity for
all of the students living -wighin its sboundaries. An odd twist 1s
gwen thxs problem by the fact that while some institutions dis-
\ courage out-of-State students, others sppnd millions trying to
\\‘,, attract them. : ' .

AU

2 . .

. ) . . co o
\ P, That vork-study options l;elpirowd»". <1 expcrimental

o rograms and colleges, B

. ! %Vork study is an effecNve educanonal device., As a way to
) _ ‘finance one's education its pay-as-you-gbd pr1nc1p1e has an ad-
e vantage not found in loan programs, namely, -that it does not
saddle undergraduate students--and particularly the more
successful ones--with debts that d1scourage advanced study.

« »

! Q. That the pl‘ant of exgenmental colleges and programs be
developed around a large library-student upion building where
provision is made for many double-duty conference rooms, some
large lecture. rooms, compléte with audioviswal equipment, large
laboratories for class use agd desk space fo‘\r individual Student
use. A’desirable arrangement is* to have the“staff officed in this
building and to provide many student carrels.

While the library is typically described as the heart of the
campus it is often more like its liver for it is often a large
structure whose significance lies in the potential it may iiot be,
called upon to release, What is proposed here is that the library
be made 'the heart of the acaden'yc enterprise, in facs, and that )
it be made to deliver something-like its full potential, The student °
w union may seem to be an unlikely place for scholarship: To the

extent that thi§ is true it has departed from an ancient umvers1t"

tradition, i . I
4 . ) . ; )
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_— coNCLUSIEN R |
Not all of the, experimentation done, or all that which needs to

be donk; has been identified in this piece. The intent of the paper

is to suggest the kind of expenments that are being made, or

might be made, by an experimental céllege or in experimental

programs, The factors identifitd represent some of the factor's

that must be'kept in mind if such experimentation is to ‘take into

account the many vartables, some of which are critical. -
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